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the couple surrendered. And then something remarkable happened. The 
neighbors heard and saw what was happening and formed a human chain 
encircling the van. Over the four hours of the confrontation, neighbors 
brought food and water to the couple. They filled their gas tank so they 
could keep the air conditioning running. They alerted local politicians and 
police who came to investigate. The neighbors held hands as a human 
chain of care until the immigration agents gave up and left. The 
explanation the neighbors gave for their behavior was that the 
undocumented couple and their family, "work every day, they come 
home…. The kids jump on their trampoline; it's just a community." 

It’s just a community. Simple words with profound implications in this 
21st century world of each person for themselves. The assertion of a 
collective that cares, even in the face of possible legal force, is an assertion 
of the primacy of relationship. The remarkable actions of these neighbors 
were not founded in a perception that the undocumented couple were 
extraordinary, exemplary, that their kids were acing their school testing, or 
even that the parents were heroic. What the neighbors said, was that these 
people were deserving of care on the basis of living, working and playing in 
a community. In CYC we often note the importance of play in our work. In 
this case, when asked the reason for going up against a powerful state 
agency, the neighbor replied that the couple’s daughter jumped on the 
trampoline. The power of the collective is to be found in just such 
idiosyncratic resonances of what we hold in common. We play, we work, 
we look out for each other, we are a community. As I reflect on this, I 
wonder if there is something for us to learn about the communities of care 
in our agencies and programs. Do we focus so much on the individual 
progress of each young person in our care, that we lose sight of how we are 
building community in what we do together? 
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As I was reading about the community action in Tennessee, I was also 
reading a rather remarkable book by Deborah Rose Bird called Wild Dog 
Dreaming: Love and Extinction about the relations between aboriginal 
peoples in Australia and the wild dogs called dingoes. Bird writes about the 
deep ecological connections and resonances between animals and human 
beings in understanding questions of how we understand love and death. 
She writes about the ruthless campaign by pastoralists (white ranchers and 
farmers) to eliminate the dingo as a pest. She connects the attacks on the 
wild dogs to similar campaigns against aboriginal peoples, as well as to the 
escalating pattern of species extinction globally. She explicates the deep 
eco-spiritual connection between aboriginal peoples and the dingoes. In 
particular she writes about an aboriginal elder called Old Tim.  

Old Tim was Mad about his dogs. They laughed at his attachment to his 
dogs, and at the number of dogs in his entourage (sometimes claimed to 
be a hundred or more). Old Tim didn’t seem to mind being laughed at; he 
loved his dogs and respected them. His animal kin were dingoes, so he was 
a dog man, and was deeply committed to his dogs. (Rose, 2013) 

Bird argues that the colonial legacy of being able to kill with impunity, 
as in the genocidal attacks on dingoes and Native Peoples, the European 
Holocaust, our assault on other species globally is disconnecting the 
inheritors of that legacy from life itself and from the rich tapestry of 
interconnections that sustains us. The commitment to a kinship between 
humans and more than human others for elders such as Old Tim is a 
refusal of a profound sense of alienation that Bird tells us is creating our 
world as ever more lonely.  

As I read about this, I couldn’t help but think about those of us in CYC 
who are mad about young people, particularly wild young people who 
many others may see as pests. Perhaps, we are a bit like Old Tim and his 
dogs. People laugh at us for “wasting our time” on the “losers” of the 

https://www.upress.virginia.edu/title/4294
https://www.upress.virginia.edu/title/4294
https://www.upress.virginia.edu/title/4294
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neoliberal race to the top. While it might seem a bit of loose connection to 
put young people and dingoes in the same category, I wonder how 
different it really is. Of course, we know that there have been mass 
shootings of street kids in Brazil by the police who wanted to remove them 
as pests. And one could argue there may well be a campaign to shoot to 
kill young Black men in the U.S. But the campaign to eliminate the dingoes 
also includes poisoning. Certainly, a case can be made for the poisoning of 
marginalized and disenfranchised children biologically, as in toxic water 
supplies, cancer from industrial pollutants, and starvation globally. In 
addition, one could argue we are poisoning the social environment as well, 
with toxic discourses of hate, fear, and alienation that turn our young 
people against each other and themselves in epidemics of suicide and 
mass shootings. 

So what are we to do if we are the Old Tim’s of young people? If Tim is a 
dog man and deeply committed to his dogs through a sense of kinship, are 
we kid people? Are we as deeply committed through deep affiliative ties of 
kinship with the young people we encounter? If so, we may want to 
consider demonstrating that affiliation by engaging in an aboriginal 
tradition described by Freya Mathews called singing up. Singing up is a 
form of what Bird calls eco-reconciliation. That is a “way of living 
generously with others, singing up relationships so that we all flourish.” 
Mathews take the aboriginal practice and offers it as way for Western 
people’s to re-engage their world in deep relationship. In the aboriginal 
tradition there is a singing up the country in order to 

give life a charge, a boost, a call of care and connection. Singing up is 
relational; it communicates the fact that people are participating in the 
webs of life . . . Singing up expresses powerful connectivities founded in 
knowledge, recognition, care, and love. (Matthews, 2000) 

http://online.fliphtml5.com/ozzs/eafs/#p=2
http://online.fliphtml5.com/ozzs/eafs/#p=2
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It is a practice we aspire to in CYC in that it is an ethical way to engage 
with others through joyful intentional caring. To me it seems that the 
neighbors in Tennessee sang up the community. They expressed a living 
connectivity with those living among them. If we are “kid people” in the 
way that Old Tom was a dog man, then we ought to be exploring how we 
sing up our kinship with young people. Perhaps the question we should be 
asking is a question Bird poses in relation to all living things. “Whether we 
are able to love the others enough to save them.”   
 

HANS SKOTT-MYHRE is a regular writer for CYC-Online. He is a Professor of Social Work 
and Human Services at Kennesaw State University in Georgia (USA). He may be reached 
at hskottmy@kennessaw.edu 

 
 
 

 
 
 
 

mailto:hskottmy@kennessaw.edu
https://www.facebook.com/intcycnet


 
 
 

 
September 2019 
ISSN 1605-7406 

30 

 

http://www.rcycp.com/


 
 
 

 
September 2019 
ISSN 1605-7406 

31 

Relational Practice in Child 
and Youth Care Theory 

 

Kiaras Gharabaghi 
 

 
ately I have been spending a lot of time reading papers written by 
CYC students for their undergraduate and graduate capstone 
projects, and as it so happens, I have also been spending quite a bit 

of time in the field visiting with CYCs where they work. And no matter what 
I read or what I hear in conversations with practitioners, the phrase 
‘relational practice’, is ever-present. I suppose this is a good thing; we have 
worked pretty hard to get to this phrase as a way of defining the core of our 
practice, and so it is good that people are using it. Not so good is that the 
phrase is being used in all kinds of different ways, and more often than not, 
it has very little to do with relational practice. This month, I just want to 
provide a refresher on the many different ways in which we have 
linguistically dealt with the issue of ‘relationship’ and why relational 
practice is not the same, and not interchangeable, with other ways of using 
the word ‘relationship’ in various grammatical forms. My perspective on 
relational practice is of course only one perspective; there are others, both 
within child and youth care theory and in other fields of practice and 
thought, such as social work, cultural studies, philosophy and early 
childhood studies. Nevertheless, here is one way of distinguishing phrases 
and words we often use as if they were all the same. 
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A long time ago, everyone in child and youth care spoke of ‘having 
relationships’ with young people. We can see this phrase in many of the 
writings of scholars such as Redl, Bettelheim, and certainly also Aichhorn 
and even Korzcak. Practitioners often made reference to having a ‘good’ 
relationship with a particular young person (many still say things like this). 
But at some point, we started thinking more deeply about what it means 
to ‘have relationships’ with young people, and we realized that this phrase 
really is based on a profoundly materialist orientation toward being with 
others. ‘Having’ implies ownership; having relationships implies that those 
spaces occupied by ‘us and them’ (practitioner and young person) are 
essentially a matter of property. Furthermore, we realized that ‘having 
relationships’ and then labelling these as good or bad does not quite do 
justice to the complexity of connections between people. Perhaps 
relationships are good for one party and terrible for the other party; whose 
perspective gets to define the quality of relationship? And finally, the 
commodification of relationship embedded in this use of language also 
lends itself to a utilitarian approach to the role of relationship: “I have a 
good relationship with Abdul, and therefore, I can get him to do his 
chores.” In this construction, having relationships really is little more than 
yet another tool of manipulation, a means to an end, a one way street in 
which the property owner enjoys the privileges of coercive, but hegemonic 
in the Gramscian1 sense, power. 

At some point, we moved away from talking about having relationships 
(at least in theory) and replaced this with ‘relationship-based practice’. This 
move really was a significant innovation that changed the way we thought 

 
1 Antonio Gramsci, leader of the Italian Communist Party during the 1920, argued that 

‘hegemony’ is a cultural system of oppression that fascists use exceptionally well by 
convincing the masses that their oppression is good for them (slight simplification of what 
is a very complex argument). 
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about the role of relationship in child and youth care. The term 
‘relationship-based practice’ centers a practice that is distinct from 
relationship itself, but that is based on, or informed by, the consequences 
of relationship in our interactions with young people. The good thing about 
this use of language was that it allowed us to focus on our practice beyond 
relationship. Relationship-based practice promotes the idea that although 
relationship as a concept continues to be a central element of child and 
youth care practice, it is not all that there is to it; there is in fact a practice 
of child and youth care that stands apart from relationship itself, even if it is 
heavily influenced by it. This seemed to resolve the issue of commodifying 
relationship, or even of using relationship as a tool of manipulation. The 
problem with this phrase, however, became apparent very quickly when 
we then started asking just how our practice is based on relationship. It 
turned out that this was far too difficult a question, and the only possible 
response was to return to having relationships as the foundation for then 
engaging in some sort of practice with young people. This became slightly 
catastrophic in practice, because it implied that one needed to first 
develop a relationship with young people before any useful practice could 
take place. In many settings, this meant that young people resisting 
relationship with practitioners became labeled as problematic, hopeless, 
and disturbed, since they couldn’t even get to a point of having a 
relationship with a practitioner (who was not usually willing to co-own the 
property of relationship anyways). Many racialized and Indigenous young 
people suffered the consequences of this approach, since their mistrust of 
especially white practitioners was based not on the nature of the 
interaction but on much broader and all-encompassing historical and on-
going violences. 
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Then came Garfat. I am not really sure if Garfat invented the next uses of 
language, but I attribute these to him.  Garfat wasn’t overly interested in 
‘having relationships’, as this requires a focus on property management for 
which he felt far too irresponsible. Instead, Garfat was, and continues to be, 
interested in ‘moments’, preferably everyday, mundane, lived moments. He 
wanted to ensure that when practitioners encounter young people, the 
moment of encounter already represented the first occasion of ‘making 
moments meaningful’. That first moment of encounter holds all the 
potential embedded in connection, relationship, reflection, and meaning-
making (to be fair, some credit to Krueger as well). That moment is in fact 
child and youth care practice, and everything that follows is, in the first 
instance, a re-run of that first moment. In order to make this idea stick, 
Garfat needed a new language to talk about relationship. And so he 
introduced the language of ‘being in relationship’. The practice associated 
with this language is that of being, as an action, not a noun. This is really a 
very challenging concept of relationship, because it asks of practitioners to 
do a lot while being. In fact, it asks of practitioners to consciously reflect on 
their being at a given moment, in context – context incudes everything 
from the institutional context to the social, economic, political and identity 
context, to the context of history, power, bias, and ecological noise. And it 
asks practitioners to remove themselves from defining the context of the 
young person – it is for the young person to define their own context, and 
therefore to find their own way of being in relationship. Child and youth 
care practice then becomes that moment of being together, connected, 
with each party to the relationship both differentiating themselves from 
the other and simultaneously looking for common ground. The goal is to 
make meaning of the moment and contemplate its potential; it doesn’t 
matter whether the moment (previously the relationship) is labeled as 
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good or bad. Meaning can be made of the moment in the absence of 
judging its quality. 

Being in relationship was a brilliant language game. But it was 
complicated and never really took off amongst practitioners. Plus it doesn’t 
make it easy to form grammatically correct sentences: “So the other day I 
met Farideh and we were being in relationship when the phone rang.” 
Awkward, to say the least! The other problem associated with being in 
relationship is that it may ask too much of the practitioner. Given the 
complexities of intersecting identities, racism, Indigenous world views, 
gender fluidity, and huge variations of ability/disability, being in 
relationship in context is hard to do, and doing it wrong or out of context is 
dangerous. So we needed something else, and Garfat was just the guy to 
deliver it. 

Let’s be clear; the phrase relational practice is not unique to child and 
youth care, and Garfat didn’t invent it. It appears in other professional 
disciplines, but also in various poems, literature, and even music. But I give 
credit to Garfat for making this the new language of child and youth care 
practice, and for using this phrase to do two things at once: first, to render 
the noun relationship as adjective describing a practice, and secondly, to 
render the practice not based on relationship (the noun) but 
interdependent with relationship. Unlike relationship-based practice, the 
practice isn’t simply based on some idea about relationship and then does 
its own thing moving forward; in relational practice, there is no practice 
unless it is somehow connected to relationship. The practice merges with 
relationship to give us relational practice. 

In 2008, Garfat contributed what I consider to be the most useful 
chapter ever to a collection of essays edited by Bellefeuille and Ricks2 (a 

 
2 G. Bellefeulle, & F. Ricks (Eds.) (2008). Standing on the Precipice: Inquiry Into the Creative 

Potential of Child and Youth Care Practice. Edmonton, AB: MacEwan Press. 
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book that everyone should own). It was arguably the most awkwardly titled 
chapter ever: “The Inter-Personal In-Between…”; but it provides the 
foundation for understanding what is meant by relational practice, and 
how this is different from having relationships, relationship-based practice, 
and being in relationship. Why it took 30 pages to make the point is 
beyond me, but here it is in a nutshell: Having relationships, relationship-
based practice and being in relationship center the parties to the 
relationship – usually the practitioner and the young person. 

Relational practice centers the relationship in the moment itself. The 
parties to that relationship are not really that important; the moments 
through which the relationship journeys are, however, loaded with 
meaning, and exploring that meaning holds enormous potential for 
healing and empowering experiences for both young person and 
practitioner. It even holds potential for healing for the land, the space, and 
the institution. 

So, let me summarize all of this by making several pronouncements 
that I hope will be useful for anyone who has inadvertently used these 
various phrases interchangeably: 

 
1. If you start a sentence with “I have a relationship with so and so”, 

you are not engaged in relational practice; you are instead engaged 
in property ownership and you have successfully commodified both 
your practice and the young person. 

2. If in your practice, your thinking starts with yourself and then works 
toward thinking about the other, you are not engaged in relational 
practice. You are instead centering yourself (as the holder of power 
and coercive force), rendering the young person as secondary (as 
the other) and constructing the relationship in accordance with all 
of the power dynamics and affiliated consequences, including 
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racism, gender normative ideologies and ableism, already present 
in your social environment. 

3. If, on the other hand, you approach a moment of encounter with 
curiosity and a firm understanding that you don’t really know what 
this moment means, you create the possibility of discovering that 
meaning together with a young person, and then you can each 
decide what to do with it as you see fit. It is the connection around 
that moment you share with the young person that has you 
engaged in relational practice. 

There you have it. No matter what you get out of this column, I hope 
you will avoid using these various terms and phrases interchangeably 
going forward. 

 

KIARAS GHARABAGHI is a regular contributor to CYC-Online. He is the director of the 
School of Child and Youth Care at Ryerson University. He may be reached at 
k.gharabaghi@ryerson.ca. 
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Install the CYC-Net App now! 
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Children’s Rights and the 
South African Child and 

Youth Care & Youth 
Conferences 

 

Tara Collins 
 
 

ocial media has been buzzing about the National Association of 
Child Care Workers (NACCW) 22nd Biennial & 4th CYC-NET World 
Conference 2019 in Durban from July 2-4, 2019 

(http://www.naccw.org.za/conference-videos). This was an extraordinary 
gathering of approximately 1400 Child and Youth Care (CYC) actors from 
across South Africa and the world.  After hearing about this special NACCW 
and CYC-Net experience for years, it was exciting to attend for the first time 
alongside another first-timer whom I met: Josephine from Zimbabwe had 
waited 16 years for her turn to attend the conference and finally got her 
chance.  In addition, I had the fantastic opportunity to attend as a 
chaperone the 9th NACCW Youth Conference that began on June 28 and 
continued until July 4. From across South Africa, about 140 young people 
from across South Africa gathered at a nature reserve and continued their 
work in Durban. There was so much valuable learning and dialogue at both 
these events. This column will focus on children’s rights dimensions of 
these experiences. 

 

S 

http://www.naccw.org.za/conference-videos
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What were some dimensions related to children’s rights at these 
significant CYC events? 

 

1. Human rights are about respect 
During the youth conference on the nature reserve, I shared dinner one 

night with several boys from Port Elizabeth. They were surprised when I 
said that Canada can learn from South Africa including the fact that 
Canadian children don’t know about children’s rights. When asked why are 
these rights are important, these boys shared that rights are because: then 
they know when they are violated; and then it means that they shouldn’t 
have to do too many chores and be a slave. One of these same boys later 
shared his powerful story with the practitioner conference. Teachers 
abused him and other children treated as if he wasn’t a human being. 
Thankfully, CYCs have positive roles in his life, making a big difference. He 
reminded everyone how children’s rights are essentially about respecting 
every child and all children’s humanity. Everyone deserves to have due 
regard for who they are as a human being.  

 

2. The role of the arts and the rights to expression and culture 
are integral to child rights 

The youth conference celebrated young people’s songs, dance and 
culture reflected in different languages and ethnicities at various points. 
The practitioner conference also included much singing and dancing 
during breaks, which I believe reflects the role of songs and singing as 
community builders (and played a major role during the anti-apartheid 
movement). Article 31 of the Convention on the Rights of the Child (CRC) is 
certainly affirmed in its inclusion of “the right of the child…to participate 
freely in cultural life and the arts” and how these elements are integral to 
all aspects of children’s rights. Young people contributing to a ‘Shaking the 
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Movers’ conference of young people in 2013 in Canada also recognized the 
significance of the right to artistic expression and play in this CRC provision. 
(See http://www.landonpearson.ca/uploads/6/0/1/4/6014680/draft_4_-
_stm_report-4.pdf.) It is necessary that adults recognize and support young 
people’s communications beyond traditional means of words, speeches 
and writing. We must be aware of, and receptive to all of their 
contributions – artistic and otherwise.  

 

3. Provision of rights can’t be ignored for young people or those 
who care for them 

In a country where 50% of the population lives below the poverty line, 
we must be mindful of the reality that some South African young people 
may not have all the belongings identified as required on a list of what to 
bring to Youth Conference. In addition, CYCs need stipends in order to 
have the basic requirements to live despite the critique from the Deputy 
Minister of Social Development at the practitioner conference plenary 
about the CYC concern for stipends. South African Human Rights 
Commissioner Ms. Matlhodi Angelina (Angie) Makwetla said to the plenary 
that we need to hold young people’s hands and make resources available. 

 

4. Every child has a right to participate and express themselves 
The youth conference participants innovated and advanced a new 

system of voting for their representation on the NACCW. It was exciting to 
watch democracy in action to ensure that their priorities advanced. They 
also gave much to think about during their formal contribution during a 
practitioner plenary session that identified numerous concerns and issues 
that they are dealing with including poverty, teenage pregnancy, 
depression, suicide, drug abuse, domestic violence, overcrowding in 
schools and dropping out, and the importance of child participation.  

http://www.landonpearson.ca/uploads/6/0/1/4/6014680/draft_4_-_stm_report-4.pdf
http://www.landonpearson.ca/uploads/6/0/1/4/6014680/draft_4_-_stm_report-4.pdf
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Sanele Khoza is a young person from the province of KwaZulu-Natal 
who shared his story during the opening plenary, highlighting how the 
Isibindi program in Safe Parks cared for him where the CYCs showed him 
love, parented him, accommodated him, and importantly believed in him 
and encouraged him. Now he is an accomplished actor. As the young 
people from North West region pointed out in a July 4 plenary: “My 
background doesn’t determine my future.” CYCs play an critical role in 
supporting young people to realize this essential point.  

While it is valuable to have the young people’s contributions to the 
practitioner event, I couldn’t help but notice the division between the two 
events felt very rigid at times. The two events were distanced from each 
other physically and geographically, and they had limited contact with 
each other. There is value in having separate spaces at the same 
event/venue through planning so that the young people have sessions and 
activities that interest and cater to them. However, it is unfortunate that 
interactions with practitioners didn’t really occur as young people were 
bussed in for their limited contributions and presentations to the 
practitioner conference and then had to return to their youth event.  In 
fact, the youth identified their interest as they put forward a motion to the 
practitioner conference requesting for a single event.  It was voted down in 
plenary by the practitioners and referred to the National Executive 
Committee.  Adults want their own space too.  Moving forward as a 
community, we need to think about how we accommodate both the 
needs and legitimate desires of both the practitioners and young people. 

I wonder about the lost potential of dialogue, which couldn’t really 
happen either formally or informally between the young people and 
practitioners. What learning could have happened then?  
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In order to do this, we should follow the advice of the young people to 
the practitioner conference on July 4 when they said: “Close your mouth, 
open your ears, and speak with your heart. 

 
5. Child rights are relevant to each individual child, groups of 

children, and those who care for them in a community of action.  
 
The practitioner theme of “Nation Building: One Child at a Time” 

supported the understanding of importance of each child, just as the 
Convention on the Rights of the Child does in emphasising the right of the 
“child”, rather than “children” in its title. But as Kiaras Gharabaghi pointed 
out in his keynote presentation, we must think bigger because millions of 
children and youth are facing a difficult world. We need transfer the idea of 
connection across entire communities, allowing young people to solve 
their own problems.  We should no longer focus on merely individual 
success in working with one young person as a goal and move towards 
collective power. 

Children’s rights can help us. They are not only an obligation but also 
provide the direction of how to better support all children, not just an 
individual one.  

 
Don Matera described the “furnaces of human indifference” and said 

during his keynote on July 2: “On your mark, get set, ready? Before you go, 
see who you can take with you.” 

Community is built in numerous ways. For example, I appreciated the 
simple act of my neighbor grasping my hand to dance or to say hello 
during the practitioner plenaries, which also highlights the power of the 
moment that CYCs know well. Community is also advanced through the 
expansion of Isibindi programming outside of South Africa to Zambia and 
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Namibia in refugee camps as we learned at the CYC conference. The facts 
that participation in the Youth Conference came from all over South Africa, 
with some international representation from Canada, Brazil and the United 
States, and adults from all over the world at the practitioner conference, 
highlighted the local and global sense of community. 

In conclusion, these events highlighted for me the key points for us 
moving forward: 

 
• the power of children’s rights for young people 
• the power of caring for children 
• the power of finding and celebrating solidarity in doing so 
• the power of music and singing to create and celebrate 

community 
• the power of collaboration is both invaluable and necessary in 

order to move forward in support of children’s rights 
 
I am grateful to the NACCW and the Durban-based local organizing 

committee in organizing extraordinary events. Thank you to the Office of 
the Dean of the Faculty of Community Services at Ryerson University for a 
travel grant that supported my trip to South Africa; the Children’s Institute, 
and UNICEF South Africa for supporting the travel of young people 
involved in the International and Canadian Child Rights Partnership from 
Brazil, Eastern Cape, and Canada to participate in the events.  

 

TARA COLLINS is an associate professor in the school of Child and Youth Care at Ryerson 
University, Honorary Associate Professor at the Children’s Institute at the University of 
Cape Town, and is a regular contributor to CYC-Online. She teaches and writes regularly 
on the topics of children’s rights. She may be reached at tara.collins@ryerson.ca 
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Breakfast is Served: How 
School-time Meal Programs 

Can Support Child 
Development  

 

Theresa Fraser 
 
 

What’s for breakfast? 
Canadian children registered in brick and mortar schools spend 

approximately 30 hours weekly in school. Their separation from primary 
caregivers can begin in preschool but will continue for 13 years. Teachers 
become primary role models and peers – a central part of their community. 
School becomes the place to learn everything from self-care, relationships 
and consent as well as academics (Bleazby, 2011). Preventative 
programming can be implemented and those who work with youth agree 
that it is important to look at the needs of children and youth within this 
aspect of their life space (Baskin, Wampold, Quintana & Enright, 2010).  

 

The role of teachers 
Though teachers are not solely responsible to reverse the attitudes and 

behaviours that students bring to school (Bleazby, 2011), teachers prepare 
and teach classes while also providing support, facilitating teams and 
special interest groups for students. They, with the support of other school 
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personnel, work to meet the holistic needs of children while engaging 
them in their academic development. 

 

The Circle of Courage 
The Circle of Courage model (Brokenleg, Brendtro & van Bockern, 1990, 

2002) explains the holistic growth needs of all children under four domains: 
belonging, mastery, independence, and generosity. This model asserts that 
children require opportunities to develop their potential. George Blue Bird, 
created artwork to represent the four domains of the circle of courage. He 
identified that the four colors (black, white, red, yellow) represented not 
only the four directions but also the races of people. The artist wanted his 
work to represent that all people should live in harmony together 
(Brokenleg et al, 1990). 

 

The Spirit of Belonging 

We all want and need to belong. Belonging occurs when trusting 
relationships are present that communicate the messages, I see you, I hear 
you, I love you. We need you! When you aren’t here people miss you. 

Activities that promote belonging include: 
 
• Ensuring that all students are picked for teams by perhaps 

switching up the way youth are divided so there isn’t a pattern of 
children being chosen last 

• Learning the names of all students and building on previous 
conversations shared such as: “How did your soccer tournament go 
last weekend?” (Hewitt, 2007) 

• Asking students to join a program or club because their input is 
needed 

• Ensuring everyone has a seat at the table 
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• A monthly birthday bulletin board of all children celebrating 
birthdays  

• Structuring school entryways and hallways to resemble 
neighborhoods rather than institutions 

 

The Spirit of Mastery 

Parents, teachers and elders share wisdom with new or younger family 
members. In sharing knowledge, we support learning and the thirst for 
learning. We then support and live the belief that children learn and 
ultimately succeed.  

Activities that support the spirit of mastery include: 
 
• Not only congratulating students who do well but encouraging the 

effort (i.e., the journey as well as destination) 
• Engaging community members and older students as mentors 

who support students who can benefit from others saying “I 
believe in you”. 

 

The Spirit of Independence 

When parents, teachers and elders support children to make decisions 
we are communicating to the child that we believe they can make their 
own decisions. This equips them to have the pride that they can risk and 
do.  

Activities that support the spirit of independence include: 
 
• Inviting students to engage in decision making such as engaging 

in ‘project-based learning’ and then sharing outcomes with larger 
groups of students 
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• Inviting students to submit ideas and encouraging them to take 
ideas to the next step 

 

The Spirit of Generosity 

Character is supported when we care about what is going on for others. 
Caring creates meaning, which also creates purpose in our lives.  

Activities that support the development of generosity include: 
 
• Having older students support younger students in classrooms or 

learning centres  
• Having students identify a community project and inviting them to 

pitch it to their principal or an external group that will support the 
initiative 

• Encouraging students to complete acts of kindness for other 
students or friends and family 

• Creating a “catch a kid doing good” program where kids tell on 
other kids who are doing something kind for another 
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Postcard from Leon Fulcher 
 

Port Douglas, North Queensland – Australia 
 

 
ia Ora Koutou, 
MaComrades!  
I wanted to 

share some 
observations about our 
visit to North 
Queensland for a 
family reunion after 
the Durban, South 
Africa Conference.  
From Durban I flew 
back to Dubai and 
then to Sydney and another 
flight to Cairns before an 
hour’s drive along the coast 
to Port Douglas.  What a 
beautiful place! 

As a family, we rented a 
big house for a week that 
housed everyone in family 
groups.  A day trip out to the 
Great Barrier reef was 
followed by a quieter day 

K 

 
North Queensland's Daintree Forest is a modest drive 

north of Port Douglas! 

 
Port Douglas, Queensland is a stopping off point 

for the Great Barrier Reef 
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near to the house swimming 
pool.  An activity day 
followed by a slower day 
seemed to work well for 
everyone. 

With grandchildren 
ranging in age from 10 down 
to 2, the beginners trip out 
to the Great Barrier Reef was 
more than sufficient as a 
starter.  Spotting fish and 
turtles while snorkelling and 
while watching through the 
glass bottom boat offered 
more than enough to keep 
everyone occupied. 

Some were ready to get 
off the boat and entered the 
Port Douglas Butterfly 
House with enthusiasm.  
This research centre offered 
a range of learning 
opportunities, including the life cycles of 6-8 butterflies.  From caterpillar to 
chrysalis to butterflies in a protected habitat – it was very special. 

Cable surfing in the Daintree Forest was a family activity for the older 
children, and grandparents of course.  Health and safety awareness were 
ever present, from selecting a hard hat with its own special name through 
to the harness procedure and the use of both safety clips.   

 

 
Family snorkelling on the Great Barrier Reef was 

fun for some 

 
The delicate and colourful butterflies and moths 

in the Butterfly House were a treat 
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Most of the moves were carried out in pairs, with staff collecting ‘surfers’ 

at each transfer. 
With experience and confidence, the forest surfing actually gave 

individual opportunities before ending with a race that ended abruptly.  
Some were surprised that grandparents participated! 

Batman even had a go upside down with no hands!  As if there was 
much to hold onto anyway! 

 

 
Cable surfing in the Daintree Forest as a 
family was a challenging activity for all 

 
Health and Safety featured at every 

move but was managed unobtrusively 
by staff 

 
Look, Batman with no hands! 

 
Wildlife Habitat offered a treat for the 

children to get close to Australian 
animals 
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Advertising in CYC-Online 
 
 1 x insertion 3 x insertions 6 x insertions 12 x insertions 

Size     

Full page $250.00 $200.00 $150.00 $100.00 

½ page $200.00 $150.00 $120.00 $90.00 

¼ page $125.00 $100.00 $75.00 $50.00 

Prices in US$ per monthly issue, per insertion. Full amount payable at first insertion. Deadline: 7 days 
before month-end 
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